
From CPSE to CSE and Kindergarten: Smooth Transitions 
for  

Children With Special Needs  

Long Island Pre-K Initiative 11/8/16 Conference  BEST 
PRACTICES FOR PRE-K AND K  

Presented by John Kappenberg, EdD and Yesica Panora, MS 
Prepared by Faith Kappenberg, PhD, LCSW, Director 

Long Island Early Childhood Direction Center 
www.liearlychildhoodliu.org   

The Center for Community Inclusion  
Long Island University – Post 

Brookville, NY 
 

http://www.liearlychildhoodliu.org/


      
L.I. Early Childhood Direction Center / L. I. Parent Center 

Center for Community Inclusion 
Long Island University 

Funded by NYS Education Department 
Main Office:  LIU CW Post, Riggs Hall 

ECDC (516) 413-8229 / LIPC (516) 589-4562  
 www.liearlychildhoodliu.org / www.liparentcenterliu.org  

   PROVIDING INFORMATION, TRAINING AND SUPPORT TO 
FAMILIES AND PROFESSIONALS REGARDING THE PROVISION       

OF APPROPRIATE SERVICES TO CHILDREN WITH SPECIAL 
NEEDS IN NASSAU AND SUFFOLK COUNTIES.

http://www.liearlychildhoodliu.org/
http://www.liparentcenterliu.org/


Helping Parents through the Transition from 
CPSE to CSE and K 

CPSE/Pre-K
• Challenges relating to 
the transition from 
CPSE/Pre-K, getting 
ready to leave Pre-K: 

• For Student 
• For Parents 
• For Educators

CSE/Kindergarten
• Challenges relating to 
the transition and 
arrival in CSE and K: 

• For Students 
• For Parents 
• For Staff

Everyone is in transition.            3



• Focus on preventing problems 
• Create a positive child care and school climate 
• Give students time to learn new skills 
• Give adults common systems to support student 
growth 

• With systematic data collection and monitoring to 
identify progress and know when to revise our 
strategies.                                                                                         

                                  AND BY…  

How can we support everyone during 
transitions?
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•  Challenging – When we want to be engaged, we may be          
perceived as anxious, compulsive, unrealistic, rigid, angry — but 
we may not feel heard and included.  

•  Resisting – May have had prior negative experiences, or feel 
overwhelmed by the child’s                                            needs – 
but will learn through  
information, trust and validation.  
   
•   Difficult to engage – Due to                         problems –            
preoccupations with other                                          demands, 
we all benefit from                                more ti benefit from more 
time and                                                                         support.  

Empowering Ourselves and Others
Parents & Professionals Can Be Perceived As

Adapted from Bodashina, O. (2001).  
Autism, Asperger Digest, May-June. 5
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1. Reactive? 
2. Dismissive? 
3. Avoidant? 
4. Disengaged or over-engaged? 
5. Adversarial?       (Kappenberg, 2008)  

 Patterns of negative emotional contagion are  
generated much faster than positive emotional 
contagion. (Hatfield, et al., Vaish, et al.)

5 Common Pitfalls to ask ourselves when we 
experience stress when working together.  
Ask yourself: “Have I become . . . ”
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The Beat the Clock Frenzy in Education 

1.  Do more with less. 

2.  Do more by 2:55 PM. 

3.  Do more at home. 

4.  Do it by 1st grade! 

5.  Just do it.

 CONSTRAINTS
  The Challenge for Educators and Parents
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What is the Difference between the   
  CPSE and CSE Process?

● CPSE = Committee on Preschool Special Education is 
for children with disabilities ages 3 – 5. 

● CSE = Committee on Special Education is for “school 
age” students with disabilities entering kindergarten to 
age 21.  

● Both are governed by federal (IDEA) and NY State 
regulations (Part 200 of the Regulations of the NYS 
Commissioner of Education).  Procedures are similar.  

● CSE will again determine eligibility, and for the first time, 
identify a special education classification.

12



 Who Are the Members of the CSE?
■  Parent(s) / Guardian(s) 
■  School District Chairperson 
■  Psychologist* 
■  Regular Education Teacher 
■  Special Education teacher/

provider 
■  Evaluator(s) of the child 
■  Parent Member if requested 
■  Others who parents wish to invite 

who have knowledge or expertise 
■  Student when appropriate        13

*psychologist was not 
 required for CPSE



 What to Expect at a CSE Meeting
■ Chair will follow the 
required format, with 
variations from situation-
to-situation and district-
to-district. 
■ Parent or any CSE 
member can request 
clarification if something 
is not understood or is 
overlooked.

http://www.p12.nysed.gov/specialed/lawsregs/part200.htm   14 
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• Parents play an integral role in their child’s        
learning. 

• Parents are encouraged to be actively involved in 
their child’s education at school. 

• Parents are full partners in their  
  child’s education, included in  
  decision-making, advisory  
  committees to assist in the 
  education of their child.                                
• Parents should feel respected and                          
welcomed. 

    

Parent Involvement
Family Engagement



Parent Involvement
Benefits 
• Networking 
• Information 
• Learning differing 
perspectives 
• Support and 
encouragement 
• Reducing  isolation 
and worry                  
16 

Ways to Become 
Involved 
• CSE Parent member 
• SEPTA 
• PTA 
• Parent Support 
Organizations – “My 
Lifeline” 
• Partners in Policy 
Making  



Eligibility 
 

Implementation

IEP Development

2.

3.

4.

5.

1.

Annual Review/Reevaluation 6.

Evaluation

Referral

Before the 
meeting

At the 
meeting

After the 
meeting 

  17

CPSE & CSE Process



 Step 1 - Referral 

● Made by parent (or parent and current 
CPSE program) or district  

 representative 

● Made in writing 

                
18



 Step 2 - Evaluation Process
● Parent gives consent for 
evaluation 
● Timeline - 60 calendar days 
from receipt of consent for 
evaluation to be completed 
and services (if needed) to be 
implemented 
● In child’s native language or 
other mode of 
communication 
● At no cost to the parent    19



   Step 2 - Evaluation 
   May Include  
● Physical exam 
● Record Review 
● Social history 
● Observation of child 
● Psychological assessment (if not done within 1 year), 
and other assessments may be requested in areas 
related to a suspected disability 
● Assistive Technology  
● A copy to the evaluation report is provided to parent 
and committee members 
● Reevaluation will be offered every 3 years, or sooner 
if deemed necessary              20



Everyone’s Dilemma:  
   Distinguishing typical behaviors from                       
   problems from deficits and delays

•  We all make assumptions 
•  Functional Behavior Assessment (FBA) across   
environments leads to                             strategies 
for                                               intervention 

•  Contextual factors –                                                         
family composition,                                                       
culture, stressors                                                                 

 Step 2 - Evaluation



  Explaining Evaluation  

● Behavior?    
  Do Functional Behavior Assessment (FBA) 
● Gross or fine motor?                                                                                                      
PT or OT respectively 
● Processing? 
● Speech or Language Deficits?

     Is the Concern:

22



•  Determine eligibility (Step 3) 
•  Develop and review IEP (Step 4) 
▪   Determine present levels of performance,  

strengths, and needs 
▪   Identify the child’s special education classification 
▪   Recommend services 
▪   Develop Annual Goals  
▪   Determine Placement in Least Restrictive                                                                                             

Environment (LRE) 
•  Build consensus through collaboration 
•  Forward recommendations to Board of Education

Committee on Special Education Roles  



■  Reviewing Evaluations 
■ Quantitative & Qualitative Data  
■ Parent & Professional Input 

■ Evidence of a significant delay                                         
or disability 
■ Functional levels and                                      
educational needs 
■  Student’s Present Level(s) of                                                
    Performance (PLPs)

 Step 3 – Eligibility     
Based on:



Step 3 - Eligibility  
      The CSE Decision Making Process                                            
➢  Declassify with Support Options 

▪ Response to Intervention (RtI) in General Education; OR                                                                
▪ 504 Accommodations in General Education 

➢ Determine IEP Classification from 
  Autism, Deafness, Deaf-blindness, Emotional disturbance     
  (ED), Hearing impairment, Intellectual disability, Learning  
  disability (LD), Multiple disabilities, Orthopedic   
  impairment, Other health-impairment (OHI), Speech or   
  language impairment, Traumatic brain injury, Visual   
  impairment (includes blindness)               25 
  
  

•Find slide ot text about options as 504 and RTI 



  Step 4 - Developing the IEP

Important identifying information 
• Alerts: medication, peanut allergy, sound 
or touch sensitivity 
• Other key info 
• Comments – Examples: 

▪  Parents noted that when Michael smiles he may 
actually be confused, not be silly or oppositional. 
▪  Parent requested that the committee reconvene if 
Sally is not making sufficient progress after the 2nd 
quarter.                     26



 Step 4 - Developing the IEP
• Identify Present Levels of Educational 
Performance (PLPS) 
●  Describe the child’s current abilities 
●  Where the child is functioning (baseline) 
●  Identify  
● Needs, skill delays  
● Strengths, preferences, and interests  
● Concerns of the parent 

• Develop Measurable Annual Goals  

• Recommend 
●  Program modifications 
●  Assistive technology 
●  Supplementary aids and related services 
●  Placement options/special education programs            27



 Present Levels of Performance - PLPs  
• Describe, in language the parent and professionals can 

understand, the student’s level of functioning so that a 
year from now the parent and educators can determine 
the extent to which progress has been made. 

• Present Levels of Performance and Needs statements 
should be: 

• Clear  
• Avoid jargon and vague terms, such as 

“misbehaves”  
• Identify supports and accommodations that have 

been successful

Adapted from:  
http://www.p12.nysed.gov/specialed/publications/iepguidance/present.htm 
             28
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 Present Levels of Performance

• Child’s strengths, rate of learning, needs and 
accommodations; 

• Relevant data (formal/informal) 
• Describe child’s progress 
• How disability effects                                                    

progress in general                                                     
education curriculum and                                                   
participation in age                                                     
appropriate activities

Does the statement reflect:



 Developing Annual Goals
• Every IEP need area must have 

goal 
• Goals are individualized to 

target greatest needs 
• Goals need to be realistic, 

specific, and attainable by the 
end of the school year 

• Goals are measurable: “Michael 
will engage in a preferred play 
activity with another child for 5 
minutes with four prompts, with 
70% success, as measured by 
staff reports or recorded data.     
30



Considerations for Determining 
Placements 

• Involved in and 
demonstrates progress in 
the general education 
curriculum, or  

• Participates with other 
students, with and 
without disabilities 

• Participates in 
developmentally 
appropriate activities 

• Supports can be provided 
to achieve IEP Goals 

• Least Restrictive 
Environment (LRE)   31



    New York State Education Department  
   Special Education Field Advisory 12/28/15 

         School Districts' Responsibilities to Provide   
         Students with Disabilities with Specially-  
         Designed  Instruction and Related Services   
         in the Least Restrictive Environment    
  
  http://www.p12.nysed.gov/specialed/publications/2015-

memos/least-restrictive-environment-district-
responsibilities.html                32

Least Restrictive Environment (LRE)

http://www.p12.nysed.gov/specialed/publications/2015-memos/least-restrictive-environment-district-responsibilities.html
http://www.p12.nysed.gov/specialed/publications/2015-memos/least-restrictive-environment-district-responsibilities.html
http://www.p12.nysed.gov/specialed/publications/2015-memos/least-restrictive-environment-district-responsibilities.html


Least restrictive environment (LRE) 
means that placement of students with 
disabilities in special classes, separate 
schools or other removal from the regular 
educational environment occurs only 
when the nature or severity of the 
disability is such that even with the use 
of supplementary aids and services, 
education cannot be satisfactorily 
achieved.                 33



• placement must be based on the student’s IEP and 
determined at least annually; 

• placement must be as close as possible to the student’s 
home, and unless the student’s IEP requires some other 
arrangement, the student must be educated in the 
school he or she would have attended if not disabled; 

•  in selecting the LRE, consideration must be given to 
any potential harmful effect on the student or on the 
quality of services that he or she needs; and 

• a student with a disability must not be removed from 
education in age appropriate regular classrooms solely 
because of needed modifications in the general 
education curriculum.                  34

Last Restrictive Environment (LRE)



Related services means developmental, corrective, and other supportive 
services as are required to assist a student with a disability and includes speech-
language pathology, audiology services, interpreting services, psychological 
services, physical therapy, occupational therapy,… 

         35



…. counseling services, including 
rehabilitation counseling services, 
orientation and mobility services, medical 
services as defined in this section,  
parent counseling and training, school 
health services, school nurse services, 
school social work, assistive technology 
services, appropriate access to recreation, 
including therapeutic recreation, other 
appropriate developmental or corrective 
support services…         36



Related Services

● Duration, frequency, location 

● Individual or group  

● Push in or pull out 

● Consultant to teachers 

37



http://www.p12.nysed.gov/specialed/formsnotices/IEP/memo-Jan10.htm 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Continuum of Services 

• Consultant teacher services 
• Related Services 
• Resource room programs 
• May include integrated co-    teaching 

services 
• Special Classes 
• Home and hospital instruction 
• In-state or out-of-state private schools

        39 



Separate from the special education process, but related:

● Parents will be asked to register their 
child. 

● Submit transportation requests for  
private schools and schools outside of 
district. 

● English Language Learner (ELL) 
Screening process for all  students of 
foreign birth or ancestry.           40



● As part of the initial registration process, for all 
students of foreign birth or ancestry the district will 
follow the ELL Screening process consistent with 
Commissioner’s Regulations Part 154.   

● Students with an IEP, who may have English 
Language acquisition needs, will be referred to the 
district’s Language Proficiency Team to determine 
whether they will undergo an English Language 
assessment. This procedure will be followed in 
accordance with CR Part 154 and CR Part 154-3. 
www.p12.nysed.gov/biling/                                                          
 

41
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● Be fully informed 
● Be notified about all meetings at least five school    
   days before 
● Have a new meeting time and day rescheduled if   
   you let the CPSE know that you                                                                    
   can’t attend 
● Participate in decision making 
● Have all information explained 
● Have confidentiality maintained 
● Be able to review all school records 
● Have access to mediation, due process, and 
impartial  hearing, if needed                 42
   

Parent Rights  



Parents and Children’s Rights
Free Appropriate Public Education (FAPE) 
Federal law that requires every school to provide each child with an 
education that meets their needs. 

Prior Written Notice (PWN) 
• Requires the district to provide written statements that inform    
  parents about recommendations relating to their child’s IEP. 
• PWN must be given to the parent for any  
  proposed action that requires parental consent. 
• Each PWN must meet specific requirements as 
  stated in Section 200.5(a)(4). 

Procedural Safeguards Notice 
Includes, but is not limited to, rights to: privacy under the                       
Federal Education Rights to Privacy Act (FERPA), independent 
evaluation, file a complaint, and mediation. 
http://www.p12.nysed.gov/specialed/publications/psgn1211.htm 



41

 IEP Facilitation:  NYSED Funded Pilot Project
• The purpose of IEP Facilitation is to develop and sustain collaborative, 

productive relationships between Committee on Special Education members, 
keep meetings student-focused and reduce adversarial disputes during the IEP 
development process. 

• A facilitated IEP meeting is the same as any other IEP meeting except that a 
neutral, trained facilitator joins the meeting.  IEP Facilitators are certified by 
NYSED and trained in IEP development, special education law and regulation 
and conflict resolution.  The facilitator is not a decision-maker, is impartial and 
does not represent the parent, school district or State.  

• An IEP Facilitator may be used for any CSE/CPSE meeting including for initial 
development of an IEP and annual review meetings.   

• IEP facilitation is a voluntary process that can be used when parents and 
districts agree that the presence of a neutral third party would help facilitate 
communication and the successful drafting of the student’s IEP. 

• IEP facilitation is not needed for all meetings. 
• For more information call the Office of Special Education at (518) 473-0170. 
• http://www.p12.nysed.gov/specialed/dueprocess/iep-facilitation/

IEPFacilitation.html

44

http://www.p12.nysed.gov/specialed/dueprocess/iep-facilitation/IEPFacilitation.html
http://www.p12.nysed.gov/specialed/dueprocess/iep-facilitation/IEPFacilitation.html


 Resources
• Assistance for Parents at the N Y State Education Dept. 

(NYSED) Special Education webpage                                              
http://www.p.12.nysed/gov/specialed/quality/parents.htm  

• NY Special Education Regulations: Part 200 of the Regulations 
of the NYS Commissioner of Education    http://
www.p12.nysed.gov/specialed/lawsregs/part200.htm  

• Individuals with Disabilities Education Act (IDEA) and excellent 
source is:                              www.parentcenterhub.org/
repository/idea  

• I’m Determined website – Imdetermined.org  

• Council for Exceptional Children  - www.cec.sped.org 

45
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Local Resources
• L. I. Early Childhood Direction Center – (516) 413-8229  

• L. I. Parent Center – (516) 589-4562  (K to age 21) 

• Parent to Parent of NYS – (631) 434-6196 

• OPWDD-LIDDRO – (631) 434-6100 

• NYS Special Education Quality Assurance (SEQA),          L. I. 
Regional Associate – (631) 952-3352 

• Long Island Advocacy Center –theliac.org                     (516) 
248-2222 / (631) 234-0467 

• Nassau/Suffolk Law Services – (516) 292-8100 

• Technology Related Assistance for Individuals with Disabilities, 
TRAID – (631) 668-4858    46 



L I Early Childhood Direction Center Staff 
(516) 413-8229      LIEarlyChildhoodDC@liu.edu 

Faith Kappenberg, PhD, LCSW-R, Director 
      Faith.Kappenberg@liu.edu 

Cynthia McKelvey, BA, Bilingual Early Childhood 
Specialis       Cynthiamckelvey27@yahoo.com 

Yesica Panora, MS, Bilingual Early Childhood Specialist 
        YesicaPanora@liu.edu 
                        47
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Children’s Books that Teach Inclusion 
                       https://makinguswhole.wordpress.com 

All Cats Have Asperger Syndrome by Kathy Hoopman   All Cats Have Asperger Syndrome takes 
a playful look at Asperger Syndrome (AS), drawing inspiration from the feline world in a way that 
will strike a chord with all those who are familiar with AS. Photographs of cats bring to life familiar 
characteristics such as sensitive hearing, scampering at the first sign of being stroked and particular 
eating habits.  

 
All Kinds of Friends, Even Green! by Ellen Senisi   More than just a story about friendship, ALL 
KINDS OF FRIENDS, EVEN GREEN! looks at difference—such as being in a wheelchair or 
missing toes—in a unique way. With these photographs and engaging story, children discover that 
living with disability and facing its challenges can be seen as interesting, even positive. With an 
Afterword about disabilities, Moses, and iguanas, the story provides material for discussing 
inclusion at school and home. 

 
Be Good to Eddie Lee by Virginia Fleming    This book is an excellent tool to begin 
discussions with children in grades Preschool-6 about forming friendships with a child with a 
disability. Before you begin reading, tell the children, “When we are done, I’m going to ask you 
which person in the story knew how to be the best friend.” You will have a great discussion and 
open the doors to talk about the way in which you want children to treat one another.  

 
Don’t Call Me Special by Pat Thomas   This delightful picture book explores questions and 
concerns about physical disabilities in a simple and reassuring way. Younger children can find 
out about individual disabilities, special equipment that is available to help, and how people of all 
ages can deal with disabilities and live happy and full lives.  

 
Little Rainman: Autism – Through the Eyes of a Child by Karen Simmons 
Recommended by world-renowned author and speaker Dr. Temple Grandin, this children’s book 
paints a picture of what life is like for children with autism. Unique illustrations accompany a 
child’s voice as he explains the different ways he thinks, sees, hears, and feels. This book is great 
to encourage acceptance and understanding. Written by a mother of a son with autism, this was 
one of the first books of its kind and it continues to be a classic in the autism community. 

 
The Little Cupcakes by Anthony King   The Little Cupcakes is a beautiful and engaging learning 
journey, encouraging children and parents to talk with each other about tolerance and diversity in a caring, 
sharing, sensitive way. 
 
We’ll Paint the Octopus Red by Stephanie Stuve-Bodeen  As six-year-old Emma anticipates the 
birth of her new baby sibling, she imagines all of the things they can do together. Then when the baby 
is born, her dad tells her, it’s a boy and he has something called Down syndrome. She asks, “If Isaac 
has this Down thing, then what can’t he do?”. Her Dad then tells her that as long as they are patient 
with him, and help him when he needs it, there probably isn’t anything Isaac can’t do. In this touching 
story, Emma helps her father as much as he helps her. The book concludes with a set of questions 
about Down syndrome.  
 
You Are Special by Max Lucado  In this heartwarming children’s tale from the best-selling 
author Max Lucado, Eli the woodcarver helps Punchinello understand how special he is–no 
matter what other Wemmicks may think. It’s a vital message for children everywhere: that 
regardless of how the world evaluates them, God cherishes each of them, just as they are. 

You’ve Got a Friend by Joni Eareckson Tada Benjamin, sad and lonely in his wheelchair, receives help 
from two angels when they create the opportunity for him to fix his old friend Tony’s flat bicycle tire . 

	  

	  

	  

	  

	  

	  

	  

	  

	  



	  
	  

 
Considering	  LRE	  in	  Placement	  Decisions	  

http://www.parentcenterhub.org/repository/placement-lre/   Updated	  March,	  2016	   	  
	  
Least	  restrictive	  environment	  or	  LRE	  as	  it	  is	  more	  commonly	  called,	  is	  one	  of	  several	  vital	  components	  in	  the	  development	  of	  a	  child’s	  
IEP	  and	  plays	  a	  critical	  role,	  influencing	  where	  a	  child	  spends	  his	  or	  her	  time	  at	  school,	  how	  services	  are	  provided,	  and	  the	  relationships	  
the	  child	  develops	  within	  the	  school	  and	  community.	  Indeed,	  LRE	  is	  a	  foundational	  element	  in	  building	  an	  appropriate	  IEP	  that	  can	  
improve	  outcomes	  for	  a	  child—in	  school	  and	  in	  life.	  
	  
Summarizing	  LRE	  	  In	  basic	  terms,	  LRE	  refers	  to	  the	  setting	  where	  a	  child	  with	  a	  disability	  can	  receive	  an	  appropriate	  education	  
designed	  to	  meet	  his	  or	  her	  educational	  needs,	  alongside	  peers	  without	  disabilities	  to	  the	  maximum	  extent	  appropriate.	  As	  the	  
Department	  explained	  in	  the	  Analysis	  of	  Comments	  and	  Changes	  to	  the	  final	  Part	  B	  regulations	  in	  the	  Federal	  Register:	  
The	  LRE	  requirements	  in	  §§300.114	  through	  300.117	  express	  a	  strong	  preference,	  not	  a	  mandate,	  for	  educating	  children	  with	  
disabilities	  in	  regular	  classes	  alongside	  their	  peers	  without	  disabilities.	  (71	  Fed.	  Reg.	  46585)	  LRE	  has	  been	  a	  part	  of	  federal	  special	  
education	  law	  from	  its	  inception	  in	  1975.	  LRE’s	  basic	  statutory	  provision	  has	  remained	  intact	  for	  the	  past	  30	  years.	  
	  
The	  Core	  of	  IDEA’s	  LRE	  Provisions	  	  IDEA’s	  LRE	  provisions	  are	  found	  at	  §§300.114	  through	  300.117.	  We’ll	  be	  looking	  at	  these	  
throughout	  this	  discussion.	  To	  begin,	  though,	  let’s	  look	  at	  the	  core	  of	  what	  IDEA	  requires.	  	  	  Each	  public	  agency	  must	  ensure	  that—	  
(i)	  To	  the	  maximum	  extent	  appropriate,	  children	  with	  disabilities,	  including	  children	  in	  public	  or	  private	  institutions	  or	  other	  care	  
facilities,	  are	  educated	  with	  children	  who	  are	  nondisabled;	  and	  
(ii)	  Special	  classes,	  separate	  schooling,	  or	  other	  removal	  of	  children	  with	  disabilities	  from	  the	  regular	  educational	  environment	  occurs	  
only	  if	  the	  nature	  or	  severity	  of	  the	  disability	  is	  such	  that	  education	  in	  regular	  classes	  with	  the	  use	  of	  supplementary	  aids	  and	  services	  
cannot	  be	  achieved	  satisfactorily.	  	  [§300.114(a]	  
	  
Key	  Terms	  in	  LRE	  	  The	  core	  of	  IDEA’s	  LRE	  provisions	  contains	  many	  key	  terms	  and	  phrases	  that,	  together,	  reveal	  the	  law’s	  strong	  
preference	  for	  where	  children	  with	  disabilities	  are	  to	  be	  educated:	  the	  regular	  educational	  environment.	  Consider	  the	  specific	  wording	  
and	  phrases	  in	  the	  provision:	  

• Special	  classes	  
• Separate	  schooling	  
• Other	  removal	  from	  the	  regular	  educational	  environment	  
• Occurs	  only	  if…	  

Since	  its	  earliest	  days,	  the	  law	  has	  displayed	  a	  strong	  preference	  for	  children	  with	  disabilities	  to	  be	  educated	  alongside	  their	  peers	  
without	  disabilities,	  to	  the	  maximum	  extent	  appropriate.	  It	  recognizes	  that,	  in	  many	  cases,	  supplementary	  aids	  and	  services	  must	  be	  
provided	  to	  a	  child	  with	  a	  disability	  to	  enable	  him	  or	  her	  to	  be	  educated	  in	  the	  general	  education	  classroom.	  Supplementary	  aids	  and	  
services	  can	  play	  a	  pivotal	  role	  in	  supporting	  the	  education	  of	  individual	  children	  with	  disabilities	  in	  the	  regular	  educational	  
environment.	  	  Simply	  put,	  removal	  of	  a	  child	  with	  disabilities	  from	  the	  regular	  education	  class	  may	  occur	  only	  if	  the	  child	  cannot	  be	  
satisfactorily	  educated	  in	  the	  regular	  educational	  environment	  with	  the	  use	  of	  supplementary	  aids	  and	  services.	  
	  
Considering	  the	  Meaning	  of	  “Regular	  Educational	  Environment”	  	  	  The	  use	  of	  the	  term	  “regular	  educational	  environment”	  is	  
longstanding	  in	  IDEA’s	  regulations.	  In	  response	  to	  a	  public	  comment	  on	  the	  scope	  of	  the	  LRE	  provision,	  the	  Department	  explained	  that	  
the	  term	  “encompasses	  regular	  classrooms	  and	  other	  settings	  in	  schools	  such	  as	  lunchrooms	  and	  playgrounds	  in	  which	  children	  
without	  disabilities	  participate”	  (71	  Fed.	  Reg.	  46585).	  	  	  The	  settings	  in	  a	  school	  where	  children	  without	  disabilities	  participate	  are	  many	  
and	  varied;	  all	  are	  considered	  part	  of	  the	  “regular	  educational	  environment.”	  
	  
Considering	  the	  Meaning	  of	  “Satisfactorily	  Educated”	  	  	  	  There	  isn’t	  a	  specific	  standard	  or	  level	  established	  within	  IDEA	  for	  determining	  
what	  it	  means	  for	  the	  education	  of	  a	  child	  with	  a	  disability	  to	  be	  “achieved	  satisfactorily.”	  Rather,	  each	  child’s	  IEP	  is	  the	  measuring	  tool.	  
The	  IEP	  team	  determines	  if	  a	  child’s	  education	  is	  appropriate	  and	  if	  it	  is	  being	  achieved	  satisfactorily.	  The	  IEP	  may	  be	  reviewed	  and	  
revised,	  enabling	  the	  IEP	  team	  to	  respond	  to	  concerns	  that	  the	  child’s	  education	  in	  the	  regular	  educational	  environment	  “cannot	  be	  
achieved	  satisfactorily”	  and	  to	  make	  necessary	  and	  appropriate	  adjustments	  or	  modifications,	  especially	  regarding	  the	  type	  of	  
supplementary	  aids	  and	  services	  provided	  to	  support	  the	  child’s	  education	  in	  a	  regular	  classroom	  setting.	  
	  
Considering	  “Supplementary	  Aids	  and	  Services”	  	  	  Providing	  supplementary	  aids	  and	  services	  is	  essential	  for	  many	  children	  with	  
disabilities	  to	  progress	  and	  learn.	  But	  just	  what	  are	  supplementary	  aids	  and	  services?	  	  	  The	  term	  “supplementary	  aids	  and	  services”	  is	  
defined	  at	  §300.42,	  as	  follow:	  	  
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Supplementary	  aids	  and	  services	  means	  aids,	  services,	  and	  other	  supports	  that	  are	  provided	  in	  regular	  education	  classes,	  other	  
education-‐related	  settings,	  and	  in	  extracurricular	  and	  nonacademic	  settings,	  to	  enable	  children	  with	  disabilities	  to	  be	  educated	  with	  
nondisabled	  children	  to	  the	  maximum	  extent	  appropriate	  in	  accordance	  with	  §§300.114	  through	  300.116.Supplementary	  aids	  and	  
services	  can	  be	  accommodations	  and	  modifications	  to	  the	  curriculum	  under	  study	  or	  the	  manner	  in	  which	  that	  content	  is	  presented	  or	  
a	  child’s	  progress	  is	  measured,	  but	  that’s	  not	  all	  they	  are	  or	  can	  be.	  Supplementary	  aids	  and	  services	  can	  also	  include	  direct	  services	  
and	  supports	  to	  the	  child,	  as	  well	  as	  support	  and	  training	  for	  staff	  who	  work	  with	  that	  child.	  Determining	  what	  constitutes	  appropriate	  
supplementary	  aids	  and	  services	  for	  a	  particular	  child	  is	  made	  on	  an	  individual	  basis.	  	  Supplementary	  aids	  and	  services	  are	  intended	  to	  
be	  provided	  in	  regular	  education	  classes,	  other	  education-‐related	  settings,	  and	  extracurricular	  and	  other	  nonacademic	  settings.	  This	  
pretty	  much	  covers	  the	  gamut	  of	  school	  settings	  where	  children	  might	  be	  engaged	  in	  learning,	  interaction,	  and	  development.	  As	  we’ve	  
said,	  their	  intent	  is	  to	  help	  integrate	  children	  with	  disabilities	  with	  nondisabled	  children	  in	  all	  facets	  of	  school.	  
Given	  the	  importance	  of	  supplementary	  aids	  and	  services	  in	  LRE	  decision	  making	  and	  implementation,	  let’s	  take	  a	  look	  at	  what	  types	  
of	  supplementary	  aids	  and	  services	  children	  with	  disabilities	  are	  actually	  receiving.	  According	  to	  the	  SEELS	  School	  Program	  Survey	  and	  
as	  reported	  in	  the	  26th	  Annual	  Report	  to	  Congress	  on	  the	  implementation	  of	  IDEA,	  about	  85%	  of	  elementary	  or	  middle-‐school	  children	  
with	  disabilities	  in	  regular	  education	  language	  arts	  classes	  have	  some	  type	  of	  support	  indicated	  on	  their	  IEP	  or	  504	  plan.	  Looking	  at	  the	  
specific	  accommodations	  and	  supports	  they	  receive,	  we	  find	  that:	  

• 61.9%	  are	  provided	  extra	  time	  to	  take	  tests	  or	  complete	  assignments.	  
• 36.8%	  are	  given	  shorter	  or	  different	  assignments.	  
• 35.3%	  have	  tests	  read	  to	  them	  
• 33.4%	  take	  modified	  tests.	  
• 33.3%	  receive	  feedback	  more	  frequently	  than	  other	  children.	  
• 30.4%	  receive	  slower-‐paced	  instruction.	  
• 22.7%	  are	  provided	  physical	  adaptations.	  

Other	  learning	  supports	  provided	  to	  these	  children	  in	  language	  arts	  classes	  include	  the	  following:	  
• Progress	  monitored	  by	  special	  education	  teacher:	  51.9%	  
• Teacher	  aides,	  instructional	  assistants,	  or	  other	  personal	  aides:	  27.5%	  
• Learning	  strategies/study	  skills:	  24.2%	  
• Peer	  tutor:	  22.9%	  
• Books	  on	  tape:	  14.5%	  
• Use	  of	  computer	  for	  activities	  not	  allowed	  other	  children:	  11.2%	  
• Reader	  or	  interpreter:	  10.3%	  
• Behavior	  management	  program:	  9.8%	  
• Communication	  aids:	  3.2%	  

	  
Suppose	  a	  child	  needs	  a	  specific	  supplementary	  aid	  or	  service	  that’s	  typically	  provided	  in	  separate	  environments,	  not	  in	  the	  regular	  
education	  classroom?	  Does	  this	  mean	  that	  the	  needed	  supplementary	  aid	  or	  service	  doesn’t	  have	  to	  be	  provided?	  Or	  that	  the	  child’s	  
placement	  may	  then	  be	  somewhere	  other	  than	  the	  regular	  educational	  environment?	  
No,	  to	  both	  questions.	  The	  school	  system	  is	  responsible	  for	  providing	  supplementary	  aids	  and	  services	  that	  the	  IEP	  team	  determines	  
the	  child	  needs	  and	  lists	  in	  the	  child’s	  IEP	  to	  enable	  the	  child	  to	  be	  educated	  in	  regular	  education	  settings.	  As	  stated	  in	  the	  language	  of	  
the	  LRE	  provision,	  supplementary	  aids	  and	  services	  are	  to	  enable	  the	  child	  with	  a	  disability	  to	  be	  educated	  in	  regular	  classes	  with	  
nondisabled	  children	  to	  the	  maximum	  extent	  appropriate.	  The	  fact	  that	  supplementary	  aids	  and	  services	  often	  play	  a	  decisive	  role	  in	  
whether	  the	  child	  can	  be	  satisfactorily	  educated	  in	  the	  regular	  educational	  environment	  makes	  it	  all	  the	  more	  important	  that	  the	  
school	  system	  meet	  its	  responsibility	  to	  provide	  them	  and	  to	  educate	  the	  child	  in	  the	  LRE	  to	  the	  maximum	  extent	  appropriate.	  If	  the	  
IEP	  team	  has	  determined	  that	  the	  child	  can	  be	  satisfactorily	  educated	  in	  the	  regular	  classroom	  with	  the	  support	  of	  a	  given	  
supplementary	  aid	  or	  service,	  those	  aids	  or	  services	  must	  be	  specified	  in	  the	  child’s	  IEP	  and	  must	  be	  provided	  to	  the	  child.	  Section	  
300.116	  is	  sufficiently	  clear	  that	  placement	  decisions	  must	  be	  based	  on	  the	  individual	  needs	  of	  each	  child	  with	  a	  disability.	  Therefore,	  
school	  systems	  must	  not	  make	  placement	  decisions	  based	  on	  their	  needs	  or	  available	  resources,	  including	  budgetary	  considerations	  
and	  the	  ability	  of	  the	  school	  system	  to	  hire	  and	  recruit	  qualified	  staff.	  (71	  Fed	  Reg.	  46588)	  
	  
What	  Other	  Settings	  Can	  Be	  Considered?	  	  The	  frame	  within	  which	  placement	  determinations	  begin	  is	  the	  regular	  educational	  
environment.	  If	  a	  child	  can	  be	  satisfactorily	  educated	  in	  that	  setting	  (with	  needed	  supplementary	  aids	  and	  services),	  then	  the	  general	  
education	  class	  is	  that	  child’s	  LRE.	  Placing	  this	  child	  in	  a	  segregated	  class	  or	  separate	  program	  would	  violate	  the	  LRE	  provisions	  in	  IDEA.	  
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However,	  the	  IEP	  team	  may	  determine	  that	  the	  child	  cannot	  be	  educated	  satisfactorily	  in	  the	  regular	  education	  classroom,	  even	  when	  
supplementary	  aids	  and	  services	  are	  provided.	  An	  alternative	  placement	  must	  then	  be	  considered.	  
This	  is	  why	  schools	  have	  been,	  and	  still	  are,	  required	  to	  ensure	  that	  “a	  continuum	  of	  alternative	  placements	  is	  available	  to	  meet	  the	  
needs	  of	  children	  with	  disabilities	  for	  special	  education	  and	  related	  services”	  [§300.115(a)].	  These	  placement	  
options	  include:	  

• instruction	  in	  regular	  classes,	  
• special	  classes,	  
• special	  schools,	  
• home	  instruction,	  and	  
• instruction	  in	  hospitals	  and	  institutions.	  

Provision	  must	  be	  made	  for	  supplementary	  services,	  such	  as	  resource	  room	  or	  itinerant	  instruction,	  in	  conjunction	  with	  regular	  class	  
placement	  [§300.115(b)].	  	  Having	  a	  continuum	  of	  placements	  available	  “is	  intended	  to	  ensure	  that	  a	  child	  with	  a	  disability	  is	  served	  in	  a	  
setting	  where	  the	  child	  can	  be	  educated	  successfully	  in	  the	  LRE”	  (71	  Fed.	  Reg.	  46587).	  It	  also	  reinforces	  the	  importance	  of	  the	  
individualized	  inquiry	  in	  determining	  what	  placement	  is	  the	  LRE	  for	  each	  child	  with	  a	  disability	  (Id.).	  The	  requirement	  for	  a	  continuum	  
of	  alternative	  placements	  supports	  the	  fact	  that	  determining	  LRE	  must	  be	  done	  on	  an	  individualized	  basis,	  considering	  “each	  child’s	  
unique	  educational	  needs	  and	  circumstances,	  rather	  than	  by	  the	  child’s	  category	  of	  disability,	  and	  be	  based	  on	  the	  child’s	  IEP”	  (71	  Fed.	  
Reg.	  46586).	  	  However:	  Placement	  is	  not	  an	  “either/or”	  decision,	  where	  children	  are	  placed	  in	  a	  regular	  education	  classroom	  or	  they’re	  
not.	  The	  intent	  is	  for	  services	  to	  follow,	  or	  go	  with,	  the	  child,	  not	  for	  the	  child	  to	  follow	  services.	  Schools	  must	  make	  provision	  for	  
supplementary	  services	  (e.g.,	  	  resource	  room	  or	  itinerant	  instruction)	  to	  be	  provided	  in	  conjunction	  with	  regular	  class	  placement.	  
	  
Who	  Decides	  Placement?	  	  	  	  The	  group	  that	  determines	  the	  educational	  placement	  for	  a	  child	  with	  a	  disability	  must	  include	  individuals	  
with	  specific	  expertise	  or	  knowledge:	  	  the	  child’s	  parents;	  personnel	  who	  know	  the	  variety	  of	  placement	  options	  available	  to	  meet	  the	  
child’s	  needs,	  and	  	  individuals	  who	  understand	  the	  significance	  of	  the	  data	  used	  to	  develop	  the	  child’s	  IEP.	  [§300.116(a)]	  
	  
How	  Does	  the	  Group	  Decide	  Placement?	  	  	  A	  child’s	  placement:	  is	  determined	  each	  and	  every	  year;	  is	  based	  on	  the	  child’s	  IEP;	  is	  as	  
close	  as	  possible	  to	  the	  child’s	  home;	  places	  the	  child	  in	  the	  school	  he	  or	  she	  would	  normally	  attend	  if	  not	  disabled	  (unless	  the	  child’s	  
IEP	  requires	  some	  other	  arrangement).	  [§300.116(a)-‐(c)]	  

	  
Notifying	  Parents	  	  	  	  Although	  the	  parents	  of	  the	  child	  are	  part	  of	  the	  group	  determining	  the	  child’s	  placement	  and	  are	  likely	  to	  be	  well	  
informed	  as	  to	  the	  placement	  decision,	  schools	  must	  still	  provide	  parents	  with	  prior	  written	  notice	  about	  the	  placement	  decision	  a	  
reasonable	  time	  before	  it	  implements	  that	  decision	  (§300.503).	  	  	  The	  notice	  that	  the	  school	  system	  provides	  to	  parents	  must	  be	  
written	  in	  language	  understandable	  to	  the	  general	  public	  and	  in	  the	  parents’	  native	  language	  or	  other	  mode	  of	  communication	  (unless	  
it’s	  clearly	  not	  feasible	  to	  do	  so).	  The	  notice	  must	  also	  contain	  specific	  information,	  enumerated	  at	  §300.503(b),	  including:	  

• the	  educational	  placement	  of	  the	  child	  to	  be	  initiated,	  as	  proposed	  by	  the	  agency;	  
• an	  explanation	  of	  why	  the	  agency	  proposes	  that	  placement;	  
• a	  description	  of	  each	  evaluation	  procedure,	  assessment,	  record,	  or	  report	  the	  agency	  used	  as	  a	  basis	  for	  placement	  decision;	  
• a	  description	  of	  other	  options	  considered	  and	  why	  these	  options	  were	  rejected;	  
• a	  statement	  that	  the	  parents	  have	  protection	  under	  IDEA’s	  procedural	  safeguards	  and	  the	  means	  by	  which	  a	  description	  of	  

those	  safeguards	  may	  be	  obtained;	  and	  
• sources	  that	  can	  help	  the	  parents	  understand	  IDEA’s	  pertinent	  provisions.	  

	  
Should	  the	  parents	  disagree	  with	  the	  placement	  decision,	  they	  have	  recourse	  to	  IDEA’s	  procedural	  safeguards,	  which	  include	  
mediation	  and	  due	  process	  procedures,	  as	  a	  way	  of	  resolving	  the	  conflict.	  A	  parent	  of	  a	  child	  with	  a	  disability	  can	  also	  file	  a	  State	  
complaint.	  
	  
	  [1]	  The	  Special	  Education	  Elementary	  Longitudinal	  Study	  (SEELS)	  was	  a	  study	  of	  school-‐age	  children	  funded	  by	  OSEP	  and	  was	  part	  of	  the	  national	  
assessment	  of	  the	  1997	  IDEA.	  From	  2000	  to	  2006,	  SEELS	  collected	  data	  at	  three	  points	  in	  time	  through	  school	  staff,	  direct	  assessments,	  and	  parent	  
interviews	  to	  provide	  information	  about	  the	  experience	  of	  children	  with	  disabilities.	  For	  more	  information	  and	  to	  view	  SEEL	  results,	  visit:	  
www.seels.net/	  
[2]	  U.S.	  Department	  of	  Education,	  Office	  of	  Special	  Education	  and	  Rehabilitative	  Services,	  Office	  of	  	  Special	  Education	  Programs.	  (2006,	  April).	  26th	  
annual	  (2004)	  report	  to	  Congress	  on	  the	  implementation	  of	  the	  Individuals	  with	  Disabilities	  Education	  Act	  (Vol.	  1).	  Washington,	  DC:	  Government	  
Printing	  Office.	  	  (Available	  online	  at:	  http://www2.ed.gov/about/reports/annual/osep/2004/index.html)	  
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Frequently Asked Questions about Least Restrictive Environment 

What exactly is Least Restrictive Environment (LRE)? 
LRE is defined in the New York State Education Department Regulations of the Commissioner of Education (Part 200.1 [cc]), as: 

…… placement of students with disabilities in special classes, separate schools or other removal from the 
regular educational environment occurs only when the nature or severity of the disability is such that even 
with the use of supplementary aids and services, education cannot be satisfactorily achieved.  The 
placement of an individual student with a disability in the least restrictive environment shall: 

1. provide the special education needed by the student;  
2. provide for education of the student to the maximum extent appropriate to the needs of the  

student with other students who do not have disabilities; and  
3. be as close as possible to the student's home 

What must be considered before a placement is recommended?  
The regulations also state that recommendations made by the Committee on Special Education (CSE) shall be developed in 
conformity with the provisions of LRE, which are: 

1. placement shall be based on the student’s individualized education program and determined at least annually;  
2. placement shall be as close as possible to the student’s home, and unless the student’s individualized education program 

requires some other arrangement, the student shall be educated in the school he or she would have attended she/he did 
not have a disability  

3.  in selecting the least restrictive environment, consideration must be given to any potential harmful effect on the student 
or on the quality of services that he or she needs; and  

4.  a student with a disability must not be removed from education in age-appropriate regular classrooms solely because of 
needed modifications in the general education curriculum. 

What is the difference between LRE, inclusion, and mainstreaming?  
Keeping in mind how LRE is defined, what may be the LRE for one student may not be the LRE for another student. It refers to the 
setting in which a student with a disability receives his/her education with access to peers without disabilities to the maximum extent 
appropriate.  Inclusion calls for a “home-base” placement of students as members of a general education classroom, but allows for 
opportunities for students to be taught in other environments within the school and the community (Sailor, Gee, & Karasoff, 1993; 
Sailor, 1991). Finally, mainstreaming is providing a student with a disability access to classes with typical peers based on his or her 
strengths. The placement is in a self-contained classroom (i.e., one with all students with disabilities), but if she or he excels in one or 
more areas (e.g., math or language arts), she/he has access to instruction in that subject or subjects within the general education 
setting.  

What do educational settings that utilize inclusive practices look like?  
In the December 15, 2015 Field Advisory Memo, School Districts’ Responsibilities to Provide Students with Disabilities with 
Specially-Designed Instruction and Related Services in the Least Restrictive Environment, high-quality inclusive settings are described 
as meaning:  

• Instruction and configuration of classrooms and activities include both students with and without disabilities;  
• Students with disabilities are held to high expectations for achievement;  
• Special education and general education teachers intentionally plan teaching lessons to promote the participation and 

progress of students with disabilities in learning and social activities;  
• Individualized accommodations, supports and specially-designed instruction are provided to students with disabilities to 

participate and progress in regular education classes and activities; and  
• Evidence-based services and supports are used to foster the cognitive, communication, physical, behavioral and social-

emotional development of students with disabilities.  

Can my child receive services within a general education setting if she/he is not keeping up with the general education 
curriculum?  
YES.  A student can receive special education services within a general education classroom if she or he requires modifications to the 
general education curriculum.  
 
Are there benefits to having my child placed in a class with typically developing peers? 
Benefits of being educated alongside typical peers include; enhanced social and communication skills, higher performance in 
academic areas, increased expectations on the part of educators, increased access to the general education curriculum, increased parent 
participation, enhanced skill acquisition and generalization, and increased opportunities for inclusion within community settings. 
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Can my child receive supplementary aides and services and still have a placement alongside typical peers? 
Yes, your child can receive supplementary aides and services which are defined as; services, and other supports that are provided in 
regular education classes, other education-related settings and in extracurricular and nonacademic settings to enable students with 
disabilities to be educated with nondisabled students to the maximum extent appropriate in accordance with the least restrictive 
environment (Part 200.1[bbb]). Supplementary aides and services are provided for the student:  

1. to advance appropriately toward attaining annual goals;  



2.  to be involved and progress in the general education curriculum 
3. to participate in extracurricular and other nonacademic activities; and  
4. to be educated and participate with other students with disabilities and nondisabled students 

Why might my child’s CSE recommend a more restrictive placement?  
 Since special education’s inception, school systems have varied how they provide services to students with disabilities. Some systems 
created completely separate schools, where most of the children with disabilities within their community received special education 
services. Other school systems provided services to students with disabilities within the general education classrooms. If a school 
system happens to be one that relied primarily on more restrictive placements (e.g., separate schools or separate classes), unless major 
change has occurred, it is likely that the CSE will continue to recommend more restrictive placements. The committee’s members are 
likely recommending what they truly believe is the best for the child.  Many professionals who work within systems where children 
with disabilities are separated from their typical peers have difficulty envisioning how supports can be successfully provided to 
students with disabilities alongside their typical peers.  

What can I do to help ensure my child is recommended for a placement in the LRE? 
We have found the following tips to be helpful to parents as they collaborate with other members of their child’s CSE: 

• It is never too early to start the conversation. Be sure to inform members of your child’s team of your desire to have your 
child educated alongside his or her typically developing peers. 

• Be sure to include yourself in taking a role in the process. For example, ask, “What can WE do to ensure my child has 
access to typical peers?” “What can WE do to prepare school personnel for this change in placement?”    

• Be mindful of the “ingredients” of a positive collaborative relationship and do your best not to let emotions take over 
letting things move in a negative direction.  

• Be prepared! Be sure to access the resources that will educate the other members of your child’s CSE to the advantages 
of less restrictive placements as well as the types of supports that can be provided within those settings. These resources 
include your local technical assistance centers: 

o Long Island Parent Center (LIPC)  http://www.liparentcenterliu.org  516-589-4562 
o Long Island Early Childhood Direction Center (LIECDC)  http://liearlychildhoodliu.org  516-413-8229 
o Long Island Regional Special Education Technical Assistance Center (RSE TASC) http://www.esboces.org/
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• NETWORK, NETWORK, NETWORK – build relationships with other parents, school board members, professionals, 

technical assistance center personnel, families and professionals from districts where less restrictive placements are 
readily available. These resources will be helpful to you and the other members of your CSE. 

What can I do if the other members of my child’s CSE are not in agreement with me?  
In the majority of situations, members of the CSE are in agreement regarding a student’s educational placement. Occasionally, there is 
disagreement. When there is disagreement, consider the following suggestions:  

• Very often, CSE members make a recommendation, but when the parents are clearly not in agreement, that recommendation 
is changed. Sometimes, this will happen at a preliminary meeting, sometimes it will happen at the CSE meeting, and 
sometimes it will happen after the CSE meeting.  It would make sense that members may try to influence you to agree with 
their recommendation. But, as a parent and member of the CSE, you can certainly disagree with the recommendations. Many 
parents are not aware of this, and thus, simply give in to the recommendations made by the committee, even if it is not what 
they feel is appropriate for their child.   

• If you anticipate that you will be in disagreement, you can request that, your CSE meeting be facilitated by an IEP facilitator. 
This is a neutral third party who participates in the meeting. Forms to request this service are available on the New York State 
Education Department Website at http://www.p12.nysed.gov/specialed/dueprocess/iep-facilitation/IEPFacilitation.html   

• If your school district agrees, you can participate in a mediation process with your school district.  This entails parents and 
school representatives meeting with a mediator to work to reach an agreement. 

•  If the dispute remains unresolved, the parents and school representatives can participate in an impartial hearing. 

Remember, all members of the CSE have the same goal; to see your child succeed and have the best outcome.  Working collaboratively 
and respectfully leads to agreement. At the same time, information empowers you to influence others. The research related to Least 
Restrictive Environment is clear, the better it is understood the more it will be embraced. 
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